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2020-21 Phase Three: Closing the Achievement Gap Diagnostic

 
The Closing the Achievement Gap Report is required by KRS 158.649, which requires 
the school-based decision making council, or the principal if no council exists to set the 
school's targets for eliminating any achievement gap. The targets should be 
established with input from parents, faculty, and staff and submitted to the 
superintendent for consideration and the local board of education for adoption.  
 
In addition to being a legal mandate, the Closing the Achievement Gap Report is also a 
vital component of the continuous improvement process. The report is designed to 
underscore a school's trend data (i.e. two-year window) relating to its individual gap 
groups. Upon completion of the Closing the Achievement Gap Report, schools will 
have already engaged in a significant piece of school improvement work by 
intentionally focusing on the gaps that exist among its underserved student 
populations. 
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I. Achievement Gap Group Identification
 
Schools should use a variety of measures and analysis to conduct its annual Closing the 
Achievement Gap Report pursuant to KRS 158.649.

See the attached SHMS Achievement Gap Group Identification spreadsheet.
 

ATTACHMENTS

Attachment Name  

 

. Complete the Achievement Gap Group spreadsheet and attach it.  
 

https://drive.google.com/file/d/0B7A6n8V1dmUOWFNKY2dSTTFibjA/view?usp=sharing
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II. Achievement Gap Analysis
 

South Hopkins Middle School services a low-income community; therefore, we have 
a large percentage of students who receive Free and Reduced Lunch (72.1%). We 
have a low percentage of minorities. Students with disabilities comprise 18.5% of 
our school population. We have a Special Education Building Coach and 6 Special 
Education Teachers total who teach in an EBD Unit, an FMD Unit, and in resource 
and co-teaching classes. Through Title I Funding, a Curriculum Coordinator and a 
CIA have been hired to help provide supports and interventions for low-performing 
students. We have Advisor & Advisee time in which students build relationships with 
teachers and work on social support lessons such as anti-bullying and growth 
mindset. Our Family Resource Youth Services Center works tirelessly to meet the 
basic needs of our students and their families so that students can come to school 
prepared to learn. The FRYSC sponsors a Girl Power Club and our SRO sponsors a 
Wise Guys Club in order to promote good choices and self-esteem. We also have a 
Sources of Strength group that promotes character building as well. We practice 
PBIS at SHMS as well.

 

No data to report.
 

Science KPREP: The percentage of students scoring proficient or distinguished in 
science in the student subgroup Economically Disadvantaged increased from 24.7% 
in 2017-2018 to 25.3% in 2018-2019.

 

Reading KPREP: The percentage of students scoring proficient or distinguished in 
reading in the student subgroup Economically Disadvantaged decreased from 

A. Describe the school's climate and culture as they relate to its achievement gap 
population. 
 

B. Which achievement gaps has the school successfully closed? Use specific data 
from the previous two academic years when analyzing trends.  
 

C. Based upon the analysis of the school's achievement gap data, identify the gap groups 
and content areas where the school has shown improvement. Use specific data from 
the previous two academic years when analyzing trends. 
 

D. Based upon the analysis of the gap data, identify the gap groups and content areas 
where the school has lacked progression or regressed. Use specific data from the 
previous two academic years when analyzing trends. 
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60.5% in 2017-2018 to 57.4% in 2018-2019. The percentage of students scoring 
proficient or distinguished in reading in the student subgroup Students with 
Disabilities decreased from 56.1% in 2017-2018 to 41.8% in 2018-2019. Math KPREP: 
The percentage of students scoring proficient or distinguished in math in the 
student subgroup Economically Disadvantaged decreased from 41.1% in 2017-2018 
to 39.6% in 2018-2019. The percentage of students scoring proficient or 
distinguished in math in the student subgroup Students with Disabilities decreased 
from 49.1% in 2017-2018 to 30.9% in 2018-2019. Science KPREP: The percentage of 
students scoring proficient or distinguished in science in the student subgroup 
Students with Disabilities decreased from 42.1% in 2017-2018 to 15.8% in 
2018-2019. Social Studies KPREP: The percentage of students scoring proficient or 
distinguished in social studies in the student subgroup Economically Disadvantaged 
decreased from 56.3% in 2017-2018 to 43.0% in 2018-2019. The percentage of 
students scoring proficient or distinguished in social studies in the student 
subgroup Students with Disabilities decreased from 50.0% in 2017-2018 to 16.0% in 
2018-2019. On-Demand Writing KPREP: The percentage of students scoring 
proficient or distinguished in on-demand writing in the student subgroup 
Economically Disadvantaged decreased from 33.3% in 2017-2018 to 12.0% in 
2018-2019. The percentage of students scoring proficient or distinguished in on- 
demand writing in the student subgroup Students with Disabilities decreased from 
25.0% in 2017-2018 to 0.0% in 2018-2019.

 

We have continued to focus on reducing the percentage of students scoring novice, 
which has been successful; however, this has led to an increase in the percentage of 
students scoring apprentice in many areas. We need to continue to focus on moving 
these apprentice students up to proficient. Writing, Social Studies, and Science are 
not assessed as frequently as other subjects, so it is more difficult to track student 
progress in relation to growth. One standardized assessment every 3 years for 
Writing, Social Studies, and Science with no comparative assessments such as MAP 
in the interim make it hard to gauge progression. We continue to find it difficult to 
find and retain quality teachers, particularly special education teachers. The 
socioeconomic status of the communities we serve may limit the opportunities for 
students to be exposed to real-life reading, math, science, social studies, and writing 
content and experiences. These factors, along with the lack of parental involvement, 
also impact the belief system and expectations that students have pertaining to 
their own education.

 

E. Describe the processes, practices and/or conditions that have prevented the school 
from closing existing and persistent achievement gaps. 
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At South Hopkins Middle School, we are continuously reviewing, analyzing, and 
applying data results. Data from classroom formative and summative assessments 
and data from standardized assessments are reviewed frequently throughout the 
school year and by a variety of stakeholders. During weekly, grade level Professional 
Learning Communities (PLCs), teachers bring formative and summative assessment 
data from classrooms to review and analyze. Teachers use this analysis to drive 
their instruction. Content area teachers also meet periodically during content level 
PLCs or during Professional Development days. During these meetings, content 
level teachers will discuss pacing guides, lesson plans, formative assessments, and 
summative assessments for their content area. PLCs are also used to discuss data 
from classroom formative and summative assessments, as well as standardized 
assessments such as MAP, KPREP. During their PLCs, reading teachers discuss the 
usage of the Comprehensive Assessment of Reading Strategies (CARS) to monitor 
student progress through student data notebooks and the use of the STARS 
(Strategies to Achieve Reading Success) curriculum to reteach and/or differentiate 
instruction for those not meeting proficiency. Math teachers discuss the use of the 
CAMS (Comprehensive Assessment of Mathematics Strategies) and STAMS 
(Strategies to Achieve Mathematics Success) curriculum in order to assess and 
reinforce math content. Teachers in several grade levels and content areas also 
discuss the use of student data notebooks, a way that students can track and 
monitor their own progress on not only classroom assessments, but standardized 
assessments as well. PLC meeting notes indicate the data reviewed and the best- 
practice methods that are shared and discussed to improve student achievement. 
KPREP and MAP data are also reviewed and analyzed throughout the year by the 
Leadership Team, which consists of the principal, assistant principal, guidance 
counselor, curriculum coordinator, and special education building coach. MAP is 
given three times per year, once in the fall, again in the winter, and for a final time 
in the spring. After each assessment is given, the data is analyzed and organized 
into spreadsheets, charts, graphs, etc. by the Leadership Team. It is then reviewed 
and analyzed in PLCs so that teachers can use these results to drive their 
instruction, to target low-achieving students, to use for student goal setting, and to 
show student growth. The Student Support Team (SST) also identifies struggling 
learners to refer for KSI interventions based on this data. Data from these 
assessments are provided to teachers in order to disaggregate and target novice 
and apprentice students. Professional development time is spent reviewing and 
analyzing the data as well through content specific PLCs. During this PD time, 
teachers identify struggling students, create a plan to target those students, and 

F. Describe the process used to involve teachers, leaders, and other stakeholders in the 
continuous improvement and planning process as it relates to closing the achievement 
gap. List the names and roles of strategic partners involved. 
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apply the data to drive their instruction to increase student achievement. The 
Principal’s Advisory Committee (PAC) meets monthly to review, analyze, and apply 
data results from all of the assessments mentioned above. Information concerning 
this data is disseminated through the PAC as well. Suggestions and decisions 
concerning curriculum, instruction, interventions, formative and summative 
assessments, best practices, etc. that would improve student achievement are 
made through these meetings. Meeting notes are kept for each PAC meeting. Data 
is also presented to SBDM. The School-Based Decision Making (SBDM) council is 
made up of the principal, three teachers, and two parents and is selected through 
an election process by teachers and parents. Our SBDM council meets once per 
month. The PAC consist of the Leadership Team (principal, assistant principal, 
guidance counselor, curriculum coordinator), a district representative, and teacher 
representatives from a variety of grade levels and content areas. The PAC meets 
once per month. PLCs consist of subject area teachers and meet weekly. The 
Leadership Team meets weekly as well. Throughout the course of the school year, 
parents and community members will continue to be invited to provide feedback 
through Studer surveys. The FRYSC engages parents, community members, and 
students through the Parent Advisory Committee and various other activities.

 

Professional development is provided through PD days and PLCs. We continue to 
stress the implementation of formative assessment techniques that monitor 
individual student achievement. We also continue to focus on the development and 
implementation of student data notebooks in PDs and PLCs so that students can 
track their growth and progress as well as set goals and self-assess. Professional 
development time is also spent analyzing data, creating digital data walls, 
identifying struggling students, and creating plans to target those students. Other 
topics for PDs include district-wide curriculum alignment, pacing guides, new 
standards & curriculum training, growth mindset, training on trauma-informed care, 
school crisis, ADHD, and Tourette’s Syndrome, training on new resources such as 
IXL, EverFi, and ClassDojo, the formative assessment process, community and 

G. Describe in detail the school's professional development plan related to its 
achievement gaps. 
 
(Note: School-based decision making councils, or principals in schools where no council exists, 
are required by KRS 158.649(8) to submit revisions to the school improvement plan describing 
the use of professional development funds to reduce achievement gaps for review and 
approval by the superintendent. Superintendents shall report, pursuant to KRS 158.649(9), to 
the local school board and Commissioner of Education schools failing to meet targets to 
reduce the gap in student achievement for any student group two years in a row, and 
improvement plans for those schools will be subject to review and approval by KDE.)  
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parent involvement, assessment administration training, technology and Google 
training, etc. The Leadership Team attending PDs concerning continuous 
improvement that focused on rigor and continued support of underachieving 
groups such as students with disabilities. Through our community and parent 
involvement initiative, we continue to build relationships with individuals in the 
community in an effort to help serve and support disadvantaged households.
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III. Planning the Work
 

GOAL: By 2023, South Hopkins Middle School will increase the percentage of 
students in the Students with Disabilities subgroup demonstrating proficiency in 
Reading to 43.8% and Math to 32.9%. OBJECTIVE: Increase the percent of students 
scoring proficient or distinguished on MAP Reading from 26.6% in Fall 2019 to 
30.6% in Spring 2021 for students in the Students with Disabilities subgroup. 
OBJECTIVE: Increase the percent of students scoring proficient or distinguished on 
MAP Math from 19.7% in Fall 2019 to 23.7% in Spring 2021 for students in the 
Students with Disabilities subgroup.

 

See the attached SHMS Measurable Gap Goal spreadsheet.
 

ATTACHMENTS

Attachment Name  

 

. List all measurable goals for each identified gap population and content area for the 
current school year. This percentage should be based on trend data identified in Section 
II and based on data such as universal screeners, classroom data, ACT, and Response to 
Intervention (RTI). Content areas should never be combined into a single goal (i.e., 
Combined reading and math should always be separated into two goals – one for reading 
and one for math – in order to explicitly focus on strategies and activities tailored to the 
goal). 
 

.  
Step 1: Download the Closing the Achievement Gap Summary spreadsheet.  
Step 2: Complete your findings and answers.  
Step 3: Upload the Completed Closing the Achievement Gap Plan Summary spreadsheet. 
 

https://drive.google.com/file/d/0B6i22i6omk4ySmUtTHZuSVRFazQ/view
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SHMS Achievement Gap Group 
Identification

SHMS Measurable Gap Goal

Attachment Name Description Associated Item(s)

• I  

• III  

Attachment Summary
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